[image: ]DUDLEY ACADEMIES TRUST 	
Guiding Principles on Assessment 

We are committed to planning assessments which incorporate the following agreed core principles:

· [image: ]Alignment and Understanding: All assessments should be carefully planned to ensure that they align with the curriculum and intended learning outcomes, including both substantive and disciplinary knowledge. They should be tailored to the specific content contained within units of work (s-maps) and designed to accurately measure learners understanding of this content.  
· [image: ]Retention and Cumulative: All assessments should incorporate opportunities for learners to Recall and Retrieve content from previous units of work, to strengthen learners working memory and support them to know and remember more over time.  
· [image: ]Questions (Challenge and Motivation): When building assessments, a range of low and high mark questions should be incorporated to mirror the rigour of GCSE’s. Assessments should progress in difficulty from start to finish with incremental challenge.  
· [image: ]Success Criteria: Clear grading criteria should be established and communicated with learners prior to every assessment. This is to best support learner success and understanding.
· [image: Books]Define: Learners should be given the opportunity to recall definitions of key words as part of every assessment. Best practice would see a linkage between the words utilised as Frayer models within schemes of work and those tested as part of assessments.  
· [image: ]Practice: As part of curriculum planning, learners should have sufficient time to practice the skills, needed to be successful in the assessment, ideally in a variety of contexts. This should include opportunities for modelling success during curriculum time. 
· [image: ]Responsiveness: Diagnostic data gathered from assessments should be used to give learners actionable feedback which they can complete as part of the ‘Green for Growth’ process. Diagnostic data should also be used to inform instructional design, curriculum planning and interventions, where applicable. 
· [image: ]Transfer: Assessments should be planned to provide opportunities for learners to practice applying their learning in various contexts, where appropriate. 
· [image: Clock]Workload: Assessments should be planned at the natural conclusion of an instructional period. This could be at the end of topic or over a number of related topics to provide information on progress over time, building to a termly more robust summative assessment where appropriate. They should support a staggered workload for staff and enable gaps in learner’s knowledge and understanding to be plugged in a timely fashion, leading to long term success.

The flow diagram below represents an overview of the process of assessment:
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1. Curriculum delivery of the content
within the ‘S-map’ takes place.
Throughout this delivery, opportunities
for Formative assessment are built
into lesson planning to identity
misconceptions and gaps in leaming
and to inform future planning thereby

enabling responsive teaching.
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2.a. Once all content has been
delivered and leamers have been
given the opportunity to ‘practice’,
leamers will take a ‘End of S-Map
Assessment to mark the conclusion
of this instructional unit. This
assessment will evaluate leamers
understanding of the key substantive

and disci

inary knowledge within

the unit and will be designed to
incorporate the Core Principles of

Assessment (including giving

leamers opportunities to recall
definitions of key subject vocabulary
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leamt within the unit)
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2b. The End of S-Map Assessment

should be cumulative and therefore
when multiple 's-maps’ have been
covered, the assessment should

assess substantive and disciplinary
knowledge from the recently covered
unit of work and give leamers the
opportunities to recall and retrieve
content from previous 's-maps’
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3. Diagnostic data from the
assessment will be used to inform
the period of Re-Teach after each
End of S-Map assessment. Whole

class feedback sheet provided and
corrective teaching based on the
highest leverage line of enquiry
followed by a ‘reassessment’ to QA
that gaps in leaming have been
plugged (class teacher generated)




